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Wholeness Opening



Recommit to Group Agreements 

As you review the group agreements:
1. Identify one agreement that you want to focus 

on for this specific session and be intentional 
about re-committing to it. 

2. Why do you want to focus on this agreement in 
this session? 
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Share in the CHAT BOX

Which agreement is 
resonating with you tonight 

and why? 



BUDDIES
+

USING PHOTOGRAPHY TO 
EXPLORE RACIAL IDENTITY

+
4 I’s of RACISM

CHECK-IN: 
POST-Session 2 

Projects
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Review the Preparation Work 
1) Read through the guiding questions:

• What is Critical Consciousness? Does Critical 
Consciousness (about race) have a relationship with 
racial/ethnic identity? 

• How does Critical Race Consciousness work as a tool for 
students of color to disrupt or dismantle racism? 

• What suggested practices or pedagogical moves does critical 
pedagogy offer? 

• What is culturally relevant pedagogy? How is it a liberation 
teaching approach? How is it often misunderstood?

2) Read the preface and chapter one of Pedagogy of the Oppressed by 
Paulo Freire.1 Additionally, read through this discussion of culturally 
relevant teaching from Teaching Tolerance.2 

3) Third, watch the following video: High School Student Schools 
Teacher on What Racism Is.3
 

“A deepened consciousness of their situation leads people to 
apprehend that situation as an historical reality susceptible to 

transformation.” - Paulo Freire
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http://www.historyisaweapon.com/defcon2/pedagogy/pedagogypreface.html
http://faculty.webster.edu/corbetre/philosophy/education/freire/freire-1.html
http://www.tolerance.org/magazine/number-36-fall-2009/feature/relevant-beyond-basics
http://www.tolerance.org/magazine/number-36-fall-2009/feature/relevant-beyond-basics
https://www.youtube.com/watch?v=d7SlkY3T3bU
https://www.youtube.com/watch?v=d7SlkY3T3bU


BREAK OUT SESSION 

● What is Critical Consciousness?

● What is culturally relevant pedagogy?

● How are these  misunderstood?

Choose a representative to share back whole group. 
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“Culturally responsive teaching isn’t a set of
engagement strategies you use on students. 

Instead, think of it as a mindset, a way of
looking at the world. Too often, we focus on

only doing something to students without
changing ourselves.” 

-Zaretta Hammond 
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Whole Group Reflection  

● What suggested practices or 
pedagogical moves does critical 
pedagogy offer?

● How does Critical Consciousness and 
Culturally Relevant Pedagogy work as a 
tool to disrupt or dismantle racism?
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Critical Consciousness Case Study*
Mr. Robinson is a young White teacher who recently moved to a city in the deep 
south to work as a staff member of a new Montessori middle school. Having felt 
restrained by what he could teach and how he could teach it in his previous jobs, Mr. 
Robinson jumped at the opportunity to work at a school that was handing the 
decision-making reigns to its teachers. As the founding middle school teacher, Mr. 
Robinson was excited to create a curriculum that centered on issues of social justice.

The new middle school program at Hamilton Montessori began serving 27 students 
in the fall of 2015. The school population was predominantly comprised of Black 
and Brown students. As a consequence of systematically racialized segregated 
housing within the city, this also meant that more than 90% of Hamilton’s students 
were Students of Color, and 100% of the student body received free or reduced 
lunch. Within this context, Mr. Robinson set out to design a syllabus that deliberately 
consisted of reading work by Authors of Color, as opposed to the majority White 
authors he had previously used. Mr. Robinson constructed units around the themes 
of inequality, justice, and colonialism with seminal writings by authors of color acting 
as the cornerstones.

The first book Mr. Robinson placed on the syllabus was The Absolutely True Diary of a 
Part-Time Indian. Though Mr. Robinson’s principal was highly supportive of most of 
his decisions, Principal Fowler pulled Mr. Robinson aside in a meeting before the 
school year began to discuss the book. Ms. Fowler had read The Absolutely True Diary 
of a Part-Time Indian, and though she viewed it as a deeply important book, she also 
worried about the book’s persistent use of racial slurs. For instance, the Native 
American protagonist is harshly bullied by White students and acts of racial violence 
and race-based stress happen throughout the novel. With this in mind, she instructed 
Mr. Robinson to write a letter to parents and distribute it with the books. Mr. 
Robinson compiled, and once the unit began, he was awestruck at just how drawn 
students were to the book. Mr. Robinson loved that he could help scaffold the very 
complex topics of inequality and white supremacy with such young but capable 
students. What’s more, students were hooked on his class.

*These cases studies are based on real scenarios; identifying details have been changed. 
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However, near the end of the first week, Mr. Robinson received an angry email from a 
parent. Noah, one of the only White students in the school, had promptly given his 
mother Mr. Robinson’s letter regarding the rationale for teaching The Absolutely True 
Diary of a Part-Time Indian and she then proceeded to inspect the book herself. She was 
livid about the book choice, and requested a meeting with Mr. Robinson and Principal 
Fowler. In the meeting she was in tears about how such a “negative” and 
“non-traditional” book could be given to young students, and was worried about how 
her son would be affected by having discussions about racism and white supremacy 
while he was one of the only White students in his class. Though she gained more 
respect for the decision as Mr. Robinson and Ms. Fowler explained the justification for 
the book, before she left she regrettably claimed that, “if you proceed to teach content 
like this, I am sorry, but I am going to have to withdraw Noah and send him to 
Glennwood.”

Later that night as Mr. Robinson racked his brain about losing one of his students so 
soon to a school that was one of the lowest performing in the entire state, he received 
another phone call from a parent. It was the mother of Chaunece, a Black student who 
earlier that day had told Mr. Robinson that The Absolutely True Diary of a Part-Time Indian 
was, “the first book I actually ever enjoyed.” Her mother, however, exclaimed over the 
phone: “Listen, Mr. Robinson, I appreciate what you are trying to do, but I looked at 
this book and I think it will make my daughter feel unsafe with all this talk about racial 
violence. She is young and doesn’t need to be worried about any that yet. I’m not going 
to allow her to read it. Period.”

After learning about this conversation as well, Principal Fowler requested a meeting to 
discuss how Mr. Robinson should proceed and design future units. 

● Why might each of the parents be feeling that way? 
● What is the best way forward in addressing the parents of Noah and 

Chaunece?
● What should Mr. Robinson say to the principal? 
● What proactive steps could have been done by Mr. Robinson or the school 

to support Critical Consciousness? 
● Have you ever been placed in a similar situation involving a curriculum 

choice that involved racism? If so, how did you or your administrator 
react? How did you not react? 

*These cases studies are based on real scenarios; identifying details have been changed. 
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Case Discussion 

As a group, discuss your reactions, reflections, and 
responses to the case. Here are the case discussion 
questions again for reference: 

1. Using a critical lens, what is the dilemma (or 
dilemmas) in the case? 

2. For whom is it a dilemma? 

3. Why is this a dilemma? 

4. What values or principles are at stake? 

5. What practical and/or policy considerations are at 
stake?  
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BREAK OUT SESSION
Please have one representative share with 

the whole group when you return

1. How does your racial identity 
development and positionality influence 
your feelings and  reactions to the case? 
How does this impact what you think are 
the dilemmas in the case and why? 

2. How does the racial identity development 
and positionality of the people in the case 
influence your feelings and reactions to 
the case? How does this impact what you 
think are the dilemmas in the case and 
why? 
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Closing Thoughts 
As you end your session, return to the guiding questions below:

• What is Critical Consciousness? 
• How does Critical Consciousness (about race) relate to 

racial/ethnic identity? 
• How does Critical Race Consciousness work as tool for 

students of color to disrupt or dismantle racism? 
• What suggested practices or pedagogical moves does critical 

pedagogy offer? 
• What is culturally relevant pedagogy? How is it a liberation 

teaching approach? How is it often misunderstood?

REFLECT and then SHARE: 
• What are the major understandings and actions 

steps you are taking away from this session?
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FLIPPING THE SCRIPT WITH 
MICRO-AFFIRMATIONS

POST-Session 3
PROJECT 
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Section 1: Microaggressions 

Have you heard the term “microaggression” before? 

If you answered “no, I haven’t!” or you want to learn more, be sure to take some time 
to examine the following suggested resources. 

If you answered “yes I have!”, feel free to move on to the next section of this project.   

• “Microaggressions: Be Careful What You Say.” NPR. April 3, 2014.
(Interview with Dr. Derald Sue, professor of psychology and education at 
Columbia University Teachers College who has done extensive research on 
microaggressions)5

• I, Too, Am Harvard: “A photo campaign highlighting the faces and voices of black 
students at Harvard College. Our voices often go unheard on this campus, our 
experiences are devalued, our presence is questioned-- this project is our way of 
speaking back, of claiming this campus, of standing up to say: We are here. This 
place is ours. We, TOO, are Harvard. The #itooamharvard photo campaign is 
inspired by I, Too, Am Harvard, a play based on interviews with members of the 
black community exploring and affirming our diverse experiences as black students 
at Harvard College.”6

• “Tool: Recognizing Microaggressions and the Messages They Send.” Adapted from  
Microaggressions in Everyday Life: Race, Gender and Sexual Orientation by Derald Sue. 
Wiley & Sons, 2010.7

Additional Resources: 
• “Microaggressions Matter” by Simba Runyowa, The Atlantic, September 18, 20158

• “‘Get Out’ Perfectly Explains Racism Concepts to People Who Don’t Get It 
(Commentary): Jordan Peele’s directorial debut uses horror to show how 
“microaggressions” work” by Phil Hornshaw, The Wrap, February 27, 2017.9

18

http://www.npr.org/2014/04/03/298736678/microaggressions-be-careful-what-you-say
http://itooamharvard.tumblr.com/
http://academicaffairs.ucsc.edu/events/documents/Microaggressions_Examples_Arial_2014_11_12.pdf
https://www.theatlantic.com/politics/archive/2015/09/microaggressions-matter/406090/
http://www.thewrap.com/get-out-explaining-racism/
http://www.thewrap.com/get-out-explaining-racism/
http://www.thewrap.com/get-out-explaining-racism/


Section 2: Micro-Affirmations 

Have you heard the term “micro-affirmation” before? 

If you answered “no, I haven’t!” or you want to learn more, be sure to take some time 
to examine the following suggested resources. 

If you answered “yes I have!”, feel free to move on to the next section of this project.   

• “Transforming workplace culture with micro-affirmations.” MIT Sloan Fellows 
Program, July 27, 2016.10

• “Accentuate the Positive: The Transformative Power of Small Encouragements 
and Welcoming Interactions” and Video By Iman Rastegari and Leah Shafer, 
Harvard Graduate School of Education, December 22, 2016.11

• “Micromessages in the STEM Classroom.” Teaching Channel.12

It is also important throughout this activity to remember that identities are 
intersectional.

If you are interested in understanding the concept of intersectionality further, this 
video is an interview with Dr. Kimberlé Williams Crenshaw who first coined the term 
intersectionality.13
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http://mitsloan.mit.edu/fellows/leadership-blog/transforming-workplace-culture-with-micro-affirmations/
https://www.gse.harvard.edu/news/uk/16/12/accentuate-positive
https://www.gse.harvard.edu/news/uk/16/12/accentuate-positive
https://youtu.be/W0Z0LJHHBqo
https://www.teachingchannel.org/videos/using-micromessages#video-sidebar_tab_video-guide-tab
https://www.youtube.com/watch?v=ROwquxC_Gxc


Section 3: Observation 

The first part of this activity is to spend one week examining and observing 
microaggressions and micro-affirmations in your day to day life. 

You should reflect on the following questions: 

1. Who is being recognized and affirmed on a daily basis?

2. Who is not being recognized and affirmed on a daily basis?

3. Do you witness or take part in any microaggressions? What are the messages or 
themes of these microaggressions?

4. What identities are recognized, highlighted, and elevated?

5. What identities are ignored, silenced, or dehumanized? 

6. Do you witness or take part in any micro-affirmations? What are the messages or 
themes of these micro-affirmations? 

20



Section 4: Brainstorm 
The next part of this activity is to create and incorporate micro-affirmations into your 
daily interactions with your co-workers and students. This should be specifically tailored 
to your school community, classroom, and students based on your reflections from 
Section 3. 

First, brainstorm a wide range of micro-affirmation actions. Remember, these are daily 
actions that affirm the identities, abilities, assets, and achievements of fellow co-workers 
and students. 

Based on your brainstorm, choose at least three micro-affirmations that you will commit 
to practicing as often as you can in your school and classroom before the next session. 
You should aim to practice integrating these micro-affirmations for at least a month. 

Some Examples of Micro-Affirmations: 

● When students tell you they feel they have been targeted because of their identity, 
you believe them

● Acknowledging that a Micro-Aggression may have occurred
● Visibly confronting inequitable, hostile, or biased behavior
● Stopping to ask for someone’s opinion or contribution who has not had a chance 

to speak (in a group setting, during a meeting, in the dining halls)
● A flyer for a dance includes multiple representations (eg. same sex couples, 

non-coupled people)
● An advertisement for an event includes an invitation to contact you if a person 

with a disability needs an accommodation to attend
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Section 5: Reflection with your Embracing Equity Buddy 
Before the next session, reflect on your commitment to micro-affirmations with a 
partner in your group. Use the following questions to guide your reflection:

1. What was it like to practice micro-affirmations in your life? Did you find it easy or 
difficult? Why or why not?

2. What impact did your use of micro-affirmations have on the people in your life 
and fellow co-workers?

Be prepared to briefly share your Flipping the Script Micro-Affirmations actions and 
reflections in Session 4. 

Section 6: Reply All to Email with Short Reflection
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Wholeness Closing
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Embracing Equity Buddy
You will now be joining a breakout 

session with someone in our 
group who will be your 
accountability partner. 

Please exchange your contact 
information and set up a time to 

connect and share BEFORE 
Session 4. 


